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5(G) explain that the Black Robe 

Regiment were pastors who 

preached about freedom, 

inspired America's 

independence, and served in the 

Continental Army (H, G/Civ, 

Geo/C). 

DELETE 

 

explain that the Black Robe Regiment were 

pastors who preached about freedom, 

inspired America's independence, and 

served in the Continental Army (H, G/Civ, 

Geo/C). 

 

RATIONALE: 

 

Instructional time exceeds instructional 

time available. In addition, this student 

expectation is not tightly associated with 

Texas.   

 

9(M) explain that the government of 

the Texas Republic was 

modeled after the government 

of the United States (H, G/Civ, 

Geo/C, S); and 

DELETE 

 

explain that the government of the Texas 

Republic was modeled after the 

government of the United States (H, G/Civ, 

Geo/C, S); and 

 

RATIONALE: 

 

Instructional time exceeds instructional 

time available. Student expectation directs 

drawing comparison. This comparison can 

be achieved in later grades. 

 

9(E) retell the story of Charles 

Schreiner who expanded 

ranching, business, and 

community leadership during 

westward growth in the late 

1800s Texas frontier (H, Geo/C, 

E, S); 

DELETE 

 

retell the story of Charles Schreiner who 

expanded ranching, business, and 

community leadership during westward 

growth in the late 1800s Texas frontier (H, 

Geo/C, E, S); 

 

RATIONALE: 

 

Instructional time exceeds instructional 

time available 
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reasoning skills, including 

sequencing and 

contextualization.  

liberty using reasoning skills, including 

sequencing and contextualization. 

 

Rationale: instructional time exceeds 

available time.  This knowledge and skill 

statement is redundant or marginally 

redundant to other knowledge and skill 

statements.  

 

 

7 Historical Roots and Founding 

Documents of the 

Constitutional Republic.  The 

student understands key events 

that led to the establishment of 

a secure republican order.  The 

student is expected to evaluate 

the significance of the Election 

of 1800 as a key event, 

including the peaceful transfer 

of power, that led to the 

establishment of a secure 

republican order (H, G/CIV). 

DELETE 

 

Historical Roots and Founding Documents 

of the Constitutional Republic.  The student 

understands key events that led to the 

establishment of a secure republican order.  

The student is expected to evaluate the 

significance of the Election of 1800 as a 

key event, including the peaceful transfer of 

power, that led to the establishment of a 

secure republican order (H, G/CIV). 

 

Rationale: instructional time exceeds 

available time.  This knowledge and skill 

statement can be addressed in the context of 

the Electoral College.  

 

 

9(A) Describe the principles and the 

seven articles of the 

Constitution, including popular 

sovereignty, republicanism, 

federalism, separation of 

powers, checks and balances, 

limited government, and 

individual rights (G/CIV); and  

DELETE and EDIT 

 

Identify the principles and the seven 

articles of the Constitution, including 

popular sovereignty, republicanism, 

federalism, separation of powers, checks 

and balances, limited government, and 

individual rights (G/CIV); and 

 

Rationale: The knowledge and skills 

statement and associated student 

expectations are redundant.  Recommend 

distinct verbs to show different learning 

objectives.  
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9(B) Analyze how the principles of 

the Constitution are embedded 

within the seven articles of the 

Constitution (G/CIV) 

SPECIFY 

 

Analyze the principles embedded within the 

seven articles, including popular 

sovereignty, republicanism, federalism, 

separation of powers, checks and balances, 

limited government, and individual rights 

(G/CIV). 

 

Rationale: Provide specificity to the 

student expectation.  

 

10 Historical Roots and Founding 

Documents of the 

Constitutional Republic.  The 

student understands the Bill of 

Rights.  The student is expected 

to evaluate the purpose of the 

Bill of Rights using civil 

discourse to engage in 

meaningful and respectful 

communication (G/CIV, S).  

 

 

 

 

 

 

DELETE 

 

Historical Roots and Founding Documents 

of the Constitutional Republic.  The student 

understands the Bill of Rights.  The student 

is expected to evaluate the purpose of the 

Bill of Rights using civil discourse to 

engage in meaningful and respectful 

communication (G/CIV, S).  

 

Rationale: Instructional time exceeds 

available time.  The Bill of Rights is 

covered in other knowledge and skill 

statements.  

 

 

12 American Political Culture. The 

student understands 

contributions to America's core 

ideals. The student is expected 

to analyze historical documents, 

including Alexis de 

Tocqueville's Democracy in 

America, Volume 1, Part 3, 

Chapters 4 and 10; Thomas 

Jefferson's Letter to the 

Danbury Baptists; Frederick 

Douglass' "What to the Slave is 

the Fourth of July?" and "What 

the Black Man Wants"; the First 

Lincoln-Douglas debate; Martin 

Luther King Jr.'s "I Have a 

Dream"; and Ronald Reagan's 

"A Time for Choosing," for 

DELETE 

 

American Political Culture. The student 

understands contributions to America's core 

ideals. The student is expected to: analyze 

historical documents, including Alexis de 

Tocqueville's Democracy in America, 

Volume 1, Part 3, Chapters 4 and 10; 

Thomas Jefferson's Letter to the Danbury 

Baptists; Frederick Douglass' "What to the 

Slave is the Fourth of July?" and "What the 

Black Man Wants"; the First Lincoln

Douglas debate; Martin Luther King Jr.'s "I 

Have a Dream"; and Ronald Reagan's "A 

Time for Choosing," for evidence of the 

embodiment of America's core ideals (H, 

G/Civ, S). 
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evidence of the embodiment of 

America's core ideals (H, 

G/Civ, S). 

Rationale: Break out student expectations 

from the knowledge and skill statement to 

provide clarity and better organization of 

material. Recommend deletion of primary 

source of documents.  Such documents are 

located in other high school courses.  

 

12(A)  

 

NEW 12A 

 

identify America’s core ideals, including 

liberty, individualism, equality of 

opportunity, the rule of law, and limited 

government (H, G/Civ, S). 

 

Rationale: Break out student expectations 

from the knowledge and skill statement to 

provide clarity and better organization of 

material. 

 

 

12(B)  NEW 12(B) 

 

explain the contributions of Alexis de 

Tocqueville's Democracy in America, 

including his observations of civic 

participation, equality of condition, liberty, 

and tyranny of the majority. 

 

Rationale: Break out student expectations 

from the knowledge and skill statement to 

provide clarity and better organization of 

material. 

 

 

12(C)  NEW 12(C) 

 

analyze Martin Luther King Jr.'s "I Have a 

Dream"; and Ronald Reagan's "A Time for 

Choosing," for evidence of the embodiment 

of America's core ideals (H, G/Civ, S).  

 

Rationale: Retain two of the original 

source documents from the former long list 

and permit students to identify elements of 

American Political Culture.  
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13(A) describe the structure of the 

legislative branch and explain 

the functions of the legislative 

branch, including the necessary 

and proper clause (G/Civ); 

EDIT and SPECIFY 

 

NEW 13(A) 

 

describe the legislative branch in relation to 

its structure including  House and Senate 

membership, leadership, committees, terms 

of office, and eligibility to hold office. 

necessary and proper clause. (H, G/Civ). 

 

Rationale: rewrite and clarify which 

branch of government is the student 

expectation and what is the knowledge 

required for that student expectation.  

 

13(B) describe the structure of the 

executive branch and explain 

the functions of the executive 

branch, including the Take Care 

Clause and the role of executive 

orders (G/Civ); 

DELETE and SPECIFY 

 

describe the structure of the executive 

branch and explain the functions of the 

executive branch, including the Take Care 

Clause and the role of executive orders 

(G/Civ);  

 

NEW 13(B) 

 

describe the legislative branch in relation to 

its functions including  draft and pass laws, 

declare war, levy taxes, pay the national 

debt, raise and support armies, approve or 

reject treaties, and confirm or reject 

presidential nominations (H, G/Civ).  

 

Rationale: Delete student expectation and 

move elements of it to 13(E). Rewrite and 

clarify which branch of government is the 

student expectation and what is the 

knowledge required for that student 

expectation. 

 

13(C) describe the structure of the 

judicial branch and explain the 

functions of the judicial branch, 

including Marbury v. Madison 

and the role of judicial review 

(G/Civ); 

DELETE and SPECIFY 

 

describe the structure of the judicial branch 

and explain the functions of the judicial 

branch, including Marbury v. Madison and 

the role of judicial review (G/Civ); 
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NEW 13(C) 

 

describe the legislative branch in relation to 

its constitutional role with oversight and 

investigations including conducting 

impeachments and the removal of 

government officials (H, G/Civ). 

 

Rationale: Delete student expectation and 

move elements of it to 13(E) rewrite and 

clarify which branch of government is the 

student expectation and what is the 

knowledge required for that student 

expectation.  

 

13(D) compare responsibilities of the 

federal government (G/CIV) 

DELETE 

 

compare responsibilities of the federal 

government (G/CIV) 

 

NEW 13(D) 

 

describe the executive branch in relation to 

its authority and responsibility including  

enforcing the laws, serving as commander 

in chief, conducting foreign policy, 

appointing officials, and signing or vetoing 

legislation including Clinton v City of New 

York (H, G/Civ). 

 

Rationale:  Student expectation is 

ambiguous.  In addition, deletion of student 

expectation will align instructional time 

required with instructional time available.  

A new 13(D) identifies the responsibility 

and power of the executive branch.  

 

13(E) identify eligibility requirements 

for individuals holding 

Constitutional offices, including 

president, vice president, 

senators, representatives, 

cabinet members, and supreme 

court justices (G/Civ); 

DELETE, REORDER and SPECIFY 

 

identify eligibility requirements for 

individuals holding Constitutional offices, 

including president, vice president, 

senators, representatives, cabinet members, 

and supreme court justices (G/Civ); 

 

NEW 13(E) 
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describe the executive branch in relation to 

the role of executive orders and how they 

enforce or interpret the laws passed by the 

legislature (H, G/Civ).  

 

 

Rationale: Reorder student expectation and 

move to NEW 13(J ).  This student 

expectation goes beyond the executive 

branch, so it is moved at the end of the 

knowledge and skill statement to serve as a 

catch all.  

 

13(F)  NEW 13(F) 

 

describe the executive branch in relation to 

presidential succession and disability as 

outlined in legislative acts and the 25th 

Amendment. 

 

RATIONALE: Adding student expectation 

on presidential succession and disability. 

 

 

13(F) explain delegation of powers 

and separation of powers in 

relation to the three branches of 

government (G/Civ); and 

DELETE 

 

explain delegation of powers and separation 

of powers in relation to the three branches 

of government (G/Civ); and 

 

13(G) 

 

explain how the Electoral 

College balances population 

influence by giving smaller 

states a stronger voice in 

presidential elections than a 

direct popular vote would 

provide and explain how 

electoral vote allocation 

determined the outcomes of the 

elections of 1824, 1876, 1888, 

2000, and 2016 (H, G/Civ). 

DELETE, REORDER and EDIT 

 

explain how the Electoral College balances 

population influence by giving smaller 

states a stronger voice in presidential 

elections than a direct popular vote would 

provide and explain how electoral vote 

allocation determined the outcomes of the 

elections of 1824, 1876, 1888, 2000, and 

2016 (H, G/Civ). 
 

NEW 13(G) 

 

explain the Electoral College in terms of 

the process to elect the president and the 
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vice-president including significant 

historical election including balances 

population influence by giving smaller 

states a stronger voice in presidential 

elections than a direct popular vote would 

provide and explain how electoral vote 

allocation determined the outcomes of the 

elections of 1800,1824, 1876, 1888, 2000, 

and 2016 (H, G/Civ). 

 

Rationale:  Student expectation is 

highlighting the electoral college as the 

process to elect the president and vice 

president.  The process itself implies a 

discussion of direct popular election and 

how electors are selected and how votes are 

counted. Also, inclusion of the election of 

1800 shows the peaceful transfer of power. 

 

13(H) 

 

renumbered 

from 13(C) 

describe the structure of the 

judicial branch and explain the 

functions of the judicial branch, 

including Marbury v. Madison 

and the role of judicial review 

(G/Civ); 

EDIT and SPECIFY 

 

describe the structure of the judicial branch 

and explain the functions of the judicial 

branch, including Marbury v. Madison and 

the role of judicial review (G/Civ); 

 

NEW 13(G) 

 

describe the judicial branch in relation to its 

federal structure and the appointment and 

tenure of federal judges (H, G/Civ). 

 

 

Rationale: rewrite and clarify the branch of 

government with the student expectation 

and what is the knowledge required for that 

student expectation.  

 

 

13(I) 

 

renumbered 

from 13(C) 

describe the structure of the 

judicial branch and explain the 

functions of the judicial branch, 

including Marbury v. Madison 

and the role of judicial review 

(G/Civ); 

EDIT and SPECIFY 

 

describe the structure of the judicial branch 

and explain the functions of the judicial 

branch, including Marbury v. Madison and 

the role of judicial review (G/Civ); 
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NEW 13(H) 

 

describe the judicial branch in relation to 

separation of powers including the 

foundational case of  Marbury v. Madison 

and the role of judicial review (H, G/Civ).  

 

Rationale: rewrite and clarify the branch of 

government with the student expectation 

and what is the knowledge required for that 

student expectation.  

 

13(J)  ADD 

 

describe the process by which the U.S. 

Constitution may be amended according to 

Article V (H, G/CIV). 

 

14(B) explain enumerated, reserved, 

and concurrent powers, and 

how McCulloch v. Maryland 

clarified the balance of federal 

and state power (H, G/Civ); 

EDIT and CLARIFY 

 

explain enumerated, reserved, and 

concurrent powers, including how 

McCulloch v. Maryland clarified the 

balance of federal and state power through 

the necessary and proper clause (H, G/Civ) 

 

Rationale: clarification of knowledge and 

skill statement.  

 

 

14(D) explain the effects of the 17th 

amendment, including the 

direct election of Senators, on 

the federalist structure of 

government (H, G/Civ, S); and 

EDIT AND CLARIFY 

 

explain the effects of the 17th amendment, 

including and the direct election of 

Senators, including on the effects on the 

federalist structure of government (H, 

G/Civ, S); and 

 

Rationale: rewrite and clarify student 

expectation. 

 

14(E) describe how conflicts and 

crises in United States history 

changed the balance of power 

in the federal system in between 

the state and national 

EDIT AND CLARIFY 

 

describe how conflicts and national crises 

in United States history changed the 

balance of power in the federal system in 
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governments, including the 

Great Depression, the civil 

rights movement, and the Civil 

War (H, G/Civ, E). 

between the state and national 

governments, including the Civil War, the 

Great Depression, and the civil rights 

movement (H, G/Civ, E). 

 

Rationale: Rewrite and eliminate 

unnecessary words. 

 

 

 

 

16(A) identify civil liberties and civil 

rights protected in the Bill of 

Rights (G/Civ, S); and 

EDIT AND CLARIFY 

 

identify civil liberties and civil rights 

protected in the Bill of Rights (G/Civ, S); 

and 

 

NEW 16(A) 

 

identify civil liberties and civil rights 

protected in the Bill of Rights, including 

freedom of speech, freedom of the press, 

and freedom of religion (G/Civ, S); and 

 

 

Rationale:  Civil Liberties and Civil Rights 

are distinct concepts.  Civil liberties refer to 

fundamental freedoms, like freedom of 

speech, religion, and due process, while 

civil rights reference the government’s 

obligation to ensure equal treatment. With 

that in mind, civil liberties and civil rights 

are separated.   

 

16(B) 

 

renumbered 

from 16(A) 

identify civil liberties and civil 

rights protected in the Bill of 

Rights (G/Civ, S); and 

EDIT AND CLARIFY 

 

identify civil liberties and civil rights 

protected in the Bill of Rights (G/Civ, S); 

and  

 

NEW 16(B) 

 

Identify civil rights guaranteed by the 14th 

Amendment, including the equal protection 

and due process clauses (G/Civ, S); and  
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Rationale: focused student expectation 

needed for civil rights. 

 

16(C) 

 

renumbered 

from 16(B) 

explain the role of the U.S. 

Supreme Court in interpreting 

rights guaranteed by the U.S. 

Constitution in cases, including 

Brown v. Board of Education of 

Topeka, Miranda v. Arizona, 

Dobbs v. Jackson's Women's 

Health Organization, Students 

for Fair Admissions v. Harvard, 

Pierce v. Society of Sisters, and 

Texas v. Johnson (H, G/Civ, 

Geo/C). 

EDIT and ADD 

 

NEW 16(C) 

 

explain the role of the U.S. Supreme Court 

in interpreting rights guaranteed by the U.S. 

Constitution in cases, including Brown v. 

Board of Education of Topeka, Miranda v. 

Arizona, Dobbs v. Jackson's Women's 

Health Organization, Students for Fair 

Admissions v. Harvard, Pierce v. Society of 

Sisters, Kennedy v. Bremerton School 

District, and Texas v. Johnson (H, G/Civ, 

Geo/C). 

 

Rationale: Deleted a case and added 

Kennedy v. Bremerton School District.  

This case abandoned the Lemon Test and is 

consequential on its own terms.  

 

17(A) describe the growth of the 

federal government (G/Civ, E); 

EDIT AND SPECIFY 

 

NEW 17(A) 

 

describe the administrative growth of the 

federal government, including the 

Department of Homeland Security, the 

Department of Veterans Affairs, and the 

Department of Health and Human Services 

(G/Civ, E); and 

 

Rationale: clarify the growth and example 

agencies.  

 

17B) (B) identify the purpose of 

selected independent federal 

executive agencies and 

regulatory commissions as 

prescribed by the 

Administrative Procedure Act 

of 1946 (H, G/Civ); and 

DELETE 

 

(B) identify the purpose of selected 

independent federal executive agencies and 

regulatory commissions as prescribed by 

the Administrative Procedure Act of 1946 

(H, G/Civ); and 
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Rationale: Reorder chronology and 

add/delete key sociologists. 

 

 

1(D) explain ways cultural concepts 

in society are studied (Geo/C, 

S) 

EDIT AND SPECIFY 

 

1(D) explain how cultural concepts in 

society are studied, including interpreting 

literature, media, popular culture, and 

historical documents (GEO/C, S). 

 

Rationale: Add specificity.  Cultural 

concepts in Texas could include cowboy 

heritage, rodeo, country music, tex-mex, 

Texas pride.  

 

2(A) identify scientific steps social 

scientists use (S) 

EDIT and SPECIFY 

 

identify scientific steps social scientists use 

(S) 

 

NEW 2(A) 

 

2(A) explain how the scientific method is 

used to study the social world, including 

formulating a question, developing a 

hypothesis, designing a study, drawing 

conclusions, and reporting the results. (S) 

 

Rationale: Specify the scientific method 

steps.  

 

8(A) 

 

analyze the characteristics of 

social capital as a resource in 

society (GEO/C, E, S) 

EDIT AND SPECIFY 

 

analyze the characteristics of social capital 

as a resource in society (GEO/C, E, S) 

 

NEW 8(A) 

 

explain how social capital is a form of 

capital that generates benefits for 

individuals and groups, including building 

strong relationships, accessing resources, 

exchanging ideas, creating opportunities, 

and increasing trust (GEO/C, E). 
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Rationale: add specificity and describe 

what social capital offers with generating 

value for society. 

 

8(B) analyze how individuals’ access 

to social networks, including 

social media, influences access 

to resources, opportunities, and 

social mobility (GEO/C, E, S) 

DELETE 

 

 

analyze how individuals’ access to social 

networks, including social media, 

influences access to resources, 

opportunities, and social mobility (GEO/C, 

E, S) 

 

NEW 8(B)  

 

explain how social capital fosters 

entrepreneurship and business creation, 

including establishing networks, 

exchanging innovative ideas, accessing 

financial resources, and building business 

resilience (GEO/C, E).  

 

Rationale: Show how social capital is 

linked with entrepreneurship and business 

formation. 

 

8(D) 

 

explain how systems of social 

stratification influence access to 

resources, opportunities, and 

social mobility (H, Geo/C, E, 

S); 

 

 

DELETE 8(D) 

 

 

explain how systems of social stratification 

influence access to resources, opportunities, 

and social mobility (H, Geo/C, E, S); 

 

Move Social Stratification to a NEW KEY 

TOPIC (9) 

 

 

8(E) explain W.E.B. DuBois 

contributions to the study of 

social stratification (H, Geo/C, 

E) 

 

DELETE 8(E) 

 

explain W.E.B. DuBois contributions to the 

study of social stratification (H, Geo/C, E) 

 

Move Social Stratification to a NEW KEY 

TOPIC (9) 
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Rationale: Social stratification is a 

significant topic in the field of sociology, 

and as it is currently positioned, it is 

aligned under social capital.  That 

alignment is awkward.  It is more 

appropriate to create a new key topic of 

social stratification and provide adequate 

content for both social capital and social 

stratification. 

 

 

9  Social Stratification. The student 

understands social stratification as a 

hierarchical organization of individuals in 

society based on factors like wealth, power, 

education, and social status (GEO/C, E). 

 

9(A)  describe how social stratification is a 

sociological concept that is metaphorically 

derived from geology and the study of 

layered, stratified rock (GEO/C). 

 

9(B)  describe the systems of social stratification, 

including class systems, caste systems, 

estate systems, slavery systems, and 

meritocracy. (GEO/C, E).  

 

9(C)  explain how individuals are ranked into 

layers based upon socioeconomic factors, 

like wealth, income, education, occupation, 

social status, and power (GEO/C, E). 

 

9(D)  explain how social mobility and the upward 

and downward movement of individuals 

and groups are influenced by education, 

occupation, and income (GEO/C, E).   

 

9(E)  

 

explain how the free enterprise system 

positively impacts upward social mobility 

for  individuals and groups, including the 

formation and growth of businesses, 

reducing poverty, and building social capital 

(GEO/C, E). 

 

 

 




